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Abstract 
A study of the Bement Community Unit School District #5 faculty was conducted 
in the spring of 1999. The purposes were to determine the inservice educational activity 
needs of the faculty and to determine which inservice educational activity delivery 
methods the faculty considers most effective. Bement C.U.S.D. #5 is a small rural 
district in central Illinois with 38 prekindergarten through 12th grade teachers. A needs 
assessment questionnaire was constructed and administered to all district teachers. Each 
item on the questionnaire was designed to collect data on the following questions: 
1. What are the perceived inservice educational activity needs of the district 
faculty? 
2. What delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? 
District teachers identified eight inservice educational activity needs with a mean 
response of moderate need or higher. Technology, with five of the top eight inservice 
educational needs, was the category most often identified by teachers. The five 
technology-related needs were (a) using other educational software, (b) using the internet 
to enhance learning, ( c) using Microsoft Power Point, ( d) using other technological tools, 
and (e) searching the internet. Three additional needs with a moderate rating were (a) 
facilitating development of pupil responsibility, (b) understanding students with learning 
disabilities, and (c) stimulating growth of student attitudes/values. 
District teachers expressed their perceptions related to effective inservice 
educational activity delivery methods. According to 74% of district teachers, attendance 
at professional conferences such as mathematics or English teachers' conferences was an 
effective inservice educational activity delivery method. Release time for self-directed 
curricular work was a good delivery method according to 68% of district teachers. The 
use of outside experts and half-day workshops was preferred by 55% of district teachers. 
Based on the findings of this study, recommendations for future inservice 
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educational activities included the following: (a) the district inservice education 
committee should plan a variety of workshops on various technology-related topics, (b) 
the district inservice education committee should design a program to provide release 
time for teachers to conduct self-directed curricular work, (c) the district inservice 
education committee should plan its workshops utilizing outside experts in the half-day 
delivery format, (d) the district inservice education committee should conduct further 
research to determine more specific technology inservice educational activity needs of 
district teachers, ( e) the district inservice education committee should conduct further 
research to investigate commonalties and differences in the inservice educational activity 
needs of its elementary and secondary teachers, and (f) the district should continue to 
provide the opportunity for teachers to attend professional conferences such as 
mathematics or English teachers' conferences. 
lll 
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Background 
Chapter 1 
Overview of the Problem 
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The knowledge base and experience of this researcher makes it apparent that the 
prekindergarten through 12th grade educational community has traditionally relied on 
in-house activities to drive inservice education programs. Increasing the effectiveness of 
these activities is recognized as critical because school districts face many obstacles in 
improving teachers' skills. Among these obstacles are the influx of new technologies, 
public perceptions of student and teacher competency, the inadequacy of teacher 
preparation programs, and the desire of teachers to improve their professional skills 
(Yarger, 1982). Schools, teachers, teacher educators, and administrators devote 
considerable resources to inservice educational activities and have a right to expect 
success from them. Comments about inservice educational activities by Bradley, and 
Sparks and Loucks-Horsley (as cited in Henriques, 1998) were summarized stating that 
"Generally accepted as necessary, inservice programs are viewed as a waste of time by the 
teacher participants" (p. 4). Two underlying causes of inservice education shortcomings 
are failure to involve participants in planning educational activities and a poor or 
nonexistent needs assessment (Burrello & Orbaugh, 1982; Cruickshank, Lorish, & 
Thompson, 1979; Hanes, Wangberg, & Yoder, 1982; Lawerence, 1974; Mangieri & 
McWilliams, 1976). 
Educational researchers have made many attempts to design effective inservice 
education! activities. In general they set forth principles or models to use in the design of 
inservice education programs (Burrello & Orbaugh, 1982; Goddu, Crosby, & Massey, 
1977; Ingersoll, 1975; Jones & Hayes, 1980; Zigarmi, Betz, & Jensen, 1977). Common 
to many research designs for inservice education is the implementation of a process 
known as needs assessment. Meyers and Beall (1992) determined that the need to 
identify the most effective inservice education delivery method for meeting school goals 
and the need to assess the individual professional strengths and needs were essential 
elements in the delivery of effective inservice educationl activities. In order for an 
inservice education activity to be most effective, the needs of its participants must be 
determined. 
Statement of the Problem 
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The purposes of this study were to determine the inservice educational activity 
needs of the faculty and which inservice educational activity delivery methods the 
Bement Community Unit School District #5 faculty considers most effective. 
Research Questions 
This study was conducted to answer the following research questions: 
I. What are the perceived inservice educational activity needs of the district 
faculty? 
2. What delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? 
Assumptions 
Assumptions were: 
1. The respondents have the desire to improve their performance and are capable 
of evaluating their needs for inservice educational activities. 
2. The respondents are familiar with the terminology used in the needs 
assessment questionnaire. 
3. There are common inservice education needs among faculty members which 
can be identified using the needs assessment questionnaire. 
Limitations 
The following items were factors beyond the control of this study and may have 
affected the results: 
1. Many aspects of inservice education continue on an individual basis which 
may influence the responses of teachers. 
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2. Groups within the educational community (e.g., parents, administrators, and 
students) could affect teacher attitudes. 
Delimitations 
The following boundaries were established to allow for greater focus on the purposes of 
this study: 
1. The respondents were limited to the 38 currently employed Bement C.U.S.D. 
#5 teachers. The results of this study may not be generalized to any other population. 
2. The needs assessment questionnaire was based on Bement C.U.S.D. #5 goals, 
school improvement plans, and consultation with faculty members of the district inservice 
education committee. The results cannot be generalized to any other population. 
3. The focus of the needs assessment questionnaire was to identify group-
appropriate, school-planned inservice educational activities. 
4. No data on administrator, parent, or student perceptions for the inservice 
educational needs for district teachers were gathered. 
5. No attempt was made to evaluate the quality of staff decisions or teachers' 
abilities. 
Operational Definitions 
The following terms were operationally defined to clarify their contextual use. 
Inservice Educational Activity. Inservice educational activity is considered to be 
the totality of educational and personal experience that contributes to an individual's 
being more competent and satisfied in an assigned professional role. Inservice 
educational activity is considered to be synonymous with professional development, 
faculty development, staff development, and inservice training. 
Needs Assessment. A needs assessment is an objective systematic process to 
determine if a discrepancy exists between the current situation and the desired situation. 
Uniqueness of the Study 
The uniqueness of this study lies in the potential benefit to the professional 
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development of Bement C.U.S.D. #5 teachers. The district's school-based inservice 
educational activities should be responsive to teachers' current concerns and professional 
needs. In the last decade, there has been no organized attempt to assess district teachers' 
professional needs or to design a teacher inservice education program. The information 
provided to the inservice education committee as a result of this study should have a 
positive impact on the efficacy of the resulting inservice education program. 
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Chapter2 
Rationale, Related Literature and Research 
Rationale 
Bement Community Unit School District #5 is a small, rural, prekindergarten 
through l 2th grade district in central Illinois. Like other districts in Illinois and the 
nation, Bement C.U.S.D. #5 has provided and continues to provide inservice educational 
activities for its faculty. However, district teachers have been expressing increasing 
dissatisfaction with the inservice educational activities provided by the district. To 
address this problem the administration appointed three teachers and two administrators 
to an inservice education committee. This committee was charged with the responsibility 
of developing a district inservice educational activities plan. This study was designed to 
involve teachers in the planning process by collecting data on their perceptions relating to 
their inservice educational activity needs and on their perceptions of effective inservice 
educational activity delivery methods. 
Review of Related Literature and Research 
The purposes of this study were to determine the inservice educational activity 
needs of the faculty and to determine which inservice educational activity delivery 
methods the faculty considers most effective. In their primer on school-based inservice 
education Meyers and Beall (1992) listed nine essential elements for planning inservice 
educational activities. Two of those elements are listed as purposes of this study. 
An efficient method of collecting data about people's perceptions is to conduct a 
needs assessment. Even where the population is small, a survey can be a practical 
method if the amount of information per respondent is not too large. The flexibility of 
the survey allows it to be adapted to many different applications and situations. 
Needs assessments have been used to gather data on teacher inservice education 
programs. One needs assessment of teachers was conducted in Fairfax County, Virginia 
(Auton, Deck, & Edgemon, 1982). The purpose of their study was to determine the 
preferences secondary teachers have for inservice educational activities. This study 
identified 13 general areas of need for inservice education. 
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The teachers' expression of need is only a first step in determining district need. 
Jones and Hayes (1980) concluded that careful data analysis was crucial because teachers 
may express symptoms of need while being unaware of their actual needs. They further 
concluded it is the responsibility of the staff development planner to determine the 
underlying condition that caused the expression of the symptoms. 
An effective needs assessment provides the researcher with the data necessary for 
analysis in determining need. In a study by Byrd (1977), a needs assessment was 
conducted that included teachers, teacher educators and administrators. The hypothesis 
tested compared the administrators' perception of the faculty need for inservice education 
to the teachers' perception of need for inservice education. Byrd found that all respondent 
groups perceived a need for inservice educational activities but differed in the magnitude 
of that perception. In particular, administrators perceived a higher need than did teachers 
for inservice educational activities in areas of planning, instruction, classroom climate, 
and evaluation. Byrd's study was able to identify some areas where agreement of need 
existed among the respondent groups. 
Needs assessments have been effective tools in developing inservice educational 
activities. Ingersoll (1975) conducted a study to develop a teacher needs assessment 
questionnaire which could be used by a variety of school systems. Using factor analysis, 
he identified seven clusters of training needs. Additionally, Ingersoll concluded that other 
forms of evaluation should be used with a needs assessment when planning inservice 
educational activities. 
Other researchers have investigated teacher attitudes toward inservice educational 
activities. Zigarmi et al. (1977) conducted a descriptive study using teachers throughout 
South Dakota. The purpose of this study was to inventory teacher attitudes toward the 
purposes and methods of inservice education. Zigarmi identified two characteristics 
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which are significant to this study. First, most effective types of inservice educational 
activities build on teachers' interests. Second, effective inservice educational activities 
are those in which teachers have some degree of control. When teachers are allowed to 
assume leadership roles, when they are kept informed and involved, the chances of 
change being considered successful rise (Goldman & O'Shea, 1990). 
In Tennessee, a study was conducted to identify the types of inservice educational 
activities currently used and to ascertain teacher attitudes toward inservice education 
(Brimm & Tollett, 1974). The researchers found that 93% of teachers surveyed felt they 
should be involved in planning activities and in methods of evaluating inservice 
educational activities. Further, they concluded that discovering the needs of teachers is 
prerequisite to planning meaningful inservice educational activities. 
Another study was conducted by surveying 732 Maryland teachers on inservice 
education (Ainsworth, 1976). The survey was followed by personal interviews of 142 of 
the participants. Ainsworth concluded that many teachers had a vision of inservice 
education limited to the types of inservice educational activities they had experienced. 
Inservice education has been used to address school goals. A Florida school was 
dissatisfied with the degree of computer use by its teachers (Outen, 1994 ). Teacher 
computer skills were assessed before the start of training and at its conclusion. Outen's 
study of junior high school teachers found that teachers could improve their computer 
skills through a school-based program of inservice educational activities. Further, Outen 
suggests that a correlation exists between in-house computer training and junior high 
school teachers' use of computers in the classroom. 
Flaws in planning inservice educational activities have been clearly delineated in 
many studies. A lack of teacher involvement in planning and poor or nonexistent needs 
assessment are consistently identified as powerful factors in most inservice education 
failures (Burrello & Orbaugh, 1982; Cruickshank et al. , 1979; Hanes et al., 1982; 
Lawerence, 1974; Mangieri & Mc Williams, 1976). 
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Clearly the research indicates that one way to involve the staff in planning 
inservice educational activities is to ask them for input into the system. Needs 
assessments are included in many studies as part of the research or model for planning 
and implementing inservice educational activities. The importance of using a needs 
assessment is well established. No plan to implement comprehensive school-based 
inservice educational activities can proceed without some type of needs assessment 
(Meyers & Beall, 1992). 
General Design of the Study 
Chapter 3 
Design of the Study 
9 
This descriptive study utilized a questionnaire to gather data on teachers' 
perceptions relative to inservice educational activities. The questionnaire was designed to 
obtain data to answer two research questions: 
I. What are the perceived inservice educational activity needs of the district 
faculty? 
2. What delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? 
The dependent variables for this nonexperimental study were the perceptions of 
teachers regarding: (a) inservice educational activity needs and (b) effective inservice 
educational activity delivery methods. The independent variable was the type of 
respondents (i.e. , all respondents, prekindergarten through 6th grade teachers, 7th through 
l 2th grade teachers, specialist teachers.) 
Sample and Population 
The sample and population of this study were one and the same. The respondents 
were the 38 prekindergarten through 12th grade currently employed teachers at Bement 
C.U.S.D. #5 in Bement, Illinois. Sixteen of the respondents were elementary teachers, 
prekindergarten through 6th grade; fifteen were secondary level teachers, 7th through 
l 2th grade; and seven respondents were specialist teachers including art, band, chorus, 
health, and physical education teachers, employed at both the elementary and secondary 
levels. 
Questionnaire Construction 
In order to conduct this study it was necessary to construct a questionnaire. The 
Teacher Inservice Educational Needs Assessment (see Appendix A) was developed from 
sources containing survey questionnaires used for similar purposes (Ingersoll, 1975; 
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Kyger, 1982). Each member of the district inservice education committee was given the 
opportunity to add or delete items to insure each included item was current and relevant 
to the district. 
The questionnaire was piloted and reviewed by nonrespondents with backgrounds 
and characteristics similar to those of the respondents. Those respondents piloting the 
questionnaire were invited to write any cornrnents or questions they might have about an 
item on the questionnaire. The piloted questionnaires were reviewed by members of the 
inservice education committee and revisions were made in both content and format to 
reflect the input of those piloting the questionnaire. 
The questionnaire contained scaled-response items, forced-response items, and 
open-ended items. Additionally, the respondents were asked to indicate their teaching 
level as PreK-6, 1.:.1.2, or Specialist. This provided a basis for three disaggregate 
respondent groups: (a) prekindergarten through 6th grade teachers, (b) 7th through 12th 
grade teachers, and ( c) the specialist teachers who taught at grade levels which included 
both previous respondent groups. 
The questionnaire was composed of three major sections: one section for research 
question 1, one section for research question 2, and a third section which addressed both 
research questions. The first section concentrated on inservice educational activity needs 
to answer research question 1, what are the perceived inservice educational activity needs 
of the district faculty? It contained five categories titled, Practice, Human Relations and 
Cornrnunications, General Skills, Technology, and Other, with a total of 39 questions. 
The first category of the questionnaire titled Practice contained 16 scaled items (1-16) 
which related to the practice of teaching. These items explored areas which might help a 
teacher better prepare lessons or understand the learning process. The next category, 
Human Relations and Communications, contained six scaled items (17-22) which related 
to working with students in the affective area. General Skills and Information contained 
four scaled items (23-26) which addressed teacher skills relating to a teacher's personal 
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well-being or school improvement. Technology, the last scaled category, contained 11 
items (27-37) that addressed the use or application of a technological tool or a computer 
software program. 
The next category titled Other provided two questions (38-39) designed to give 
the respondents a structured opportunity to share information from their perspective on 
topics for inservice education programs. Question 3 8 asked respondents if they felt the 
district's inservice education program should be planned around a particular theme. 
Further, this item asked them to suggest a theme. Question 39 asked respondents to 
suggest any inservice education program topics which were omitted from the 
questionnaire. 
A second section of the questionnaire was designed to answer research question 2, 
what delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? The Delivery Methods section contained 12 
forced response items (40-51) and one open-ended item (52). Respondents were asked to 
choose the inservice educational activity delivery methods they felt were most effective. 
A third section of the questionnaire consisted of question 53. This open-ended 
item invited respondents to share any thoughts they might have with respect to inservice 
education. This item, depending on a given response, could provide valuable insights 
into either of the research questions. 
Reliability and Validity of the Questionnaire 
The questionnaire used in this study was designed specifically for the teachers in 
Bement C.U.S.D. #5. Each of the items on the Teacher Inservice Educational Needs 
Assessment questionnaire was designed to address one of the major research questions of 
this study. The pilot and review of this questionnaire was conducted to assure each item 
addressed a research question. Reviewers were instructed to evaluate each question for 
clarity and bias (McMillan & Schumacher, 1989) and the questionnaire in its entirety for 
its ability to accurately reflect their perceptions (Fink & Kosecoff, 1985). The reviewers 
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were instructed to write their comments on the piloted questionnaire. Attending to the 
reliability of the questionnaire through piloting strengthened the validity of the 
questionnaire (Babbie, 1986), providing "a consistent measure of important 
characteristics despite background fluctuations" (Fink & Kosecoff, 1985, p.48). 
Additionally, a survey of the entire group, since it was relatively small, enhanced the 
strength of the study and the accuracy of the results (McMillan & Schumacher, 1989). 
Data Collection 
On April 23, 1999, the coded questionnaires were distributed through the school 
mail to the 38 district teachers together with a cover letter (see Appendix B) and a 
preaddressed return envelope. The cover letter explained the purposes of the needs 
assessment, assured the respondent's anonymity, offered a rationale for the respondent's 
honest participation, and instructed the respondent to return the questionnaire through the 
school mail using the preaddressed envelope by May 1, 1999. Coded questionnaires were 
used for the sole purpose of assuring a good response rate. 
Initially, 30 questionnaires (79%) were returned by May 3rd. Respondents not 
returning a questionnaire received a personal reminder on May 3rd, and the remaining 8 
questionnaires (21 %) were received by May 7th. Combined, this constituted a 100% 
questionnaire response rate. 
Data Analysis 
The questionnaire items were grouped according to the research question they 
addressed as described in the Questionnaire Construction section. Each of the scaled 
responses was converted to a numerical value: (a) No Need= 0, (b) Low Need= 1, (c) 
Moderate Need= 2, and (d) High Need= 3. The responses on questionnaire items (1-37) 
were tabulated according to their numerical value, and a mean response was calculated 
for each item. Questionnaire items were examined by respondent groups, rank ordered 
according to mean-scaled-response, and reported in tables. 
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Responses on questionnaire items ( 40-51 ) of the forced answer type were 
tabulated and reported in rank order tables. Respondents were asked to circle the number 
of the inservice education delivery method they perceived as most effective. A per-item 
tally was made of each response. 
The responses for open-ended items 38, 39, 52, and 53 were recorded and are 
reported in Appendices C, D, E, and F. 
Overview 
Chapter 4 
Results 
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The purposes of this study were to determine the inservice educational activity 
needs of the faculty and which inservice educational activity delivery methods the faculty 
considers most effective. A questionnaire was administered to 38 prekindergarten 
through 12th grade currently employed teachers at Bement C.U.S.D. #5. Thirty-eight 
teachers returned a completed questionnaire representing a 100% response rate. The 
questionnaire focused on answering two research questions: 
1. What are the perceived inservice educational activity needs of the district 
faculty? 
2. What delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? 
The summarized questionnaire item responses are presented in two major sections 
below, one for each of the research questions. Each of those sections is subdivided 
further into four subsections. A subsection each for all respondents, prekindergarten 
through 6th grade, 7th through l 2th grade, and specialists. 
Results for Research Question 1 
All Respondents. The first 39 questionnaire items and item 53 specifically 
addressed research question 1: What are the perceived inservice educational activity 
needs of the district faculty? Table 1, Rank Listing of lnservice Education Needs for 
Combined Categories for All Respondents (N.=3 8), presents the mean of the scaled 
responses to questionnaire item numbers I through 37 for all respondents displayed in 
descending rank order. A mean score of 2.0 or higher represents a condition of moderate 
need or greater. Item 34, "Using other educational software," and item 36, "Using the 
internet to enhance learning," had the highest mean response rate at 2.1. Item 12, 
"Facilitating development of pupil responsibility," item 32, "Using Microsoft Power 
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Table l 
Rank Listing of Inservice Education Needs for Combined Categories for All Respondents 
(N=38) 
Item# Category Description Mean 
34 Technology Using other educational software 2.1 
36 Technology Using the Internet to enhance learning 2.1 
12 Practice Facilitating development of pupil responsibility 2.0 
32 Technology Using Microsoft Power Point 2.0 
37 Technology Using other technological tools: digital camera scanner etc. 2.0 
22 HumRel Stimulating growth of student attitudes/values 1.9 
24 GenSkills Keeping abreast of current trends in education 1.9 
2 Practice Making inclusion work 1.8 
4 Practice Using motivational techniques 1.8 
15 Practice Making adaptations for the at-risk student 1.8 
23 GenSkills Managing time and stress 1.8 
28 Technology Searching the Internet 1.8 
31 Technology Using Microsoft Access 1.8 
33 Technology Using Hyperstudio 1.8 
5 Practice Accommodating different learning styles 1.7 
8 Practice Understanding students with learning disabilities 1.7 
21 HumRel Improving students' self-concept l.7 
30 Technology Using Microsoft Excel 1.7 
11 Practice Teaching gifted students in the regular classroom 1.6 
13 Practice Gearing instruction to problem solving 1.6 
(table continues) 
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Item# Category Description Mean 
16 Practice Connecting learning and careers with work place skills 1.6 
18 HumRel Handling conflict resolution among students 1.6 
25 GenSkills Connecting learning with Illinois Standards for Leaming 1.6 
29 Technology Using Microsoft Word 1.6 
6 Practice Using brain-based learning research 1.5 
26 GenSkills Creating varied assessments 1.5 
7 Practice Applying multiple intelligence theory 1.4 
9 Practice Implementing engaged learning strategies 1.4 
14 Practice Using effective methods of classroom discipline 1.3 
1 Practice Understanding and using teaching methods other than lect. 1.2 
10 Practice Integrating reading across the curriculum 1.2 
19 HumRel Giving positive feedback to students 1.2 
27 Technology Using E-mail 1.2 
17 HumRel Enhancing interpersonal communications skills 1.1 
35 Technology Using advanced applications of Accelerated Reader 1.1 
3 Practice Using effective oral questioning techniques 0.9 
20 HumRel Improving teacher-student verbal interaction 0.9 
Point," and item 37, "Using other technological tools: digital camera, scanner, laser disk, 
video projection devices," each had mean responses of 2.0 from all respondents 
combined. No other survey items scored at or above the moderate need level. Four of the 
top five in the combined respondent groups were in the category of technology. The two 
items scoring the lowest mean in the combined respondent groups were item 3, "Using 
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effective oral questioning techniques," and item 20, "Improving teacher-student verbal 
interaction," with a mean score of 0.9. 
Questionnaire items numbers 38, 39 and 53 also addressed research question 1. 
Question 38 asked respondents if the inservice education program of the year should be 
centered on a specific theme or area. If the response was affirmative, the respondents 
were asked to suggest an area or theme. Twelve respondents responded affirmatively and 
26 responded in the negative (see Appendix C for all responses). 
Respondent suggestions to item 38 were classified into four categories including 
practice, human relations and communication, general skills, and technology. Eight of 
the respondent themes or area suggestions were related to technology. The technology 
suggestions included "technology" with three responses, "computer access and 
instruction," "internet in the classroom," "using technological tools," and "using Power 
Point." Five respondents suggested areas or themes that fell in the category of practice. 
Three of these five suggestions were "inclusion" and the remaining two were "working 
with academically disadvantaged students." The three suggestions in the area of human 
relations and communications were "to provide a motivational speaker," "how to improve 
students' attitudes," "the desire to excel instead of rebel," and "improve student 
involvement." Three suggestions fell in the general skills area and included two on 
school improvement and another on "managing time/stress." 
Questionnaire item 39 asked respondents to suggest inservice education topics 
they felt should be included in the district inservice education program and were not 
listed on the questionnaire. Eleven of38 respondents (29%) provided 18 suggestions. A 
listing of responses by respondent groups is included in this study as Appendix D. The 
suggestions were classified into the areas of practice (6 items), technology (5 items), 
general skills (4 items), and human relations and communication (3 items). 
Survey item 53 invited respondents to share their comments on inservice 
education. Eight of 38 respondents (21 %) recorded a comment. A listing of these 
18 
comments is displayed in Appendix F. These responses were categorized by research 
question. Those which pertain to effective inservice educational activity needs,_ research 
question 1, are: "include technology workshops," "stress management," "teacher job 
shadowing," and "free time to work in the computer lab." Additionally, one respondent 
stated, 11 lnservice education programs should not be centered on a specific theme because 
it would be a long year if the topic were irrelevant. 11 
Prekindergarten through 6th Grade Respondent Group. Table 2, Rank Listing of 
Inservice Education Needs for Combined Categories for Prekindergarten through 6th 
Grade Respondent Group (N= 16), displays the data in the same format as Table 1, but for 
only respondents from the prekindergarten through 6th grade respondent group. A mean 
score of 2.0 or higher represents a condition of moderate need or greater. Seven items 
Table 2 
Rank Listing of Inservice Education Needs for Combined Categories for Prekindergarten 
through 6th Grade Respondent Group (N=I6) 
Item# Category Description Mean 
2 Practice Making inclusion work 2.3 
34 Technology Using other educational software 2.3 
15 Practice Making adaptations for the at-risk student 2.1 
36 Technology Using the Internet to enhance learning 2.1 
8 Practice Understanding students with learning disabilities 2.0 
23 GenSkills Managing time and stress 2.0 
28 Technology Searching the Internet 2.0 
24 GenSkills Keeping abreast of current trends in education 1.9 
32 Technology Using Microsoft Power Point 1.9 
(table QQntinu~s) 
19 
Item# Category Description Mean 
33 Technology Using Hyperstudio 1.9 
37 Technology Using other technological tools: digital camera scanner etc. 1.9 
5 Practice Accommodating different learning styles l.8 
11 Practice Teaching gifted students in the regular classroom 1.8 
25 GenSkills Connecting learning with Illinois Standards for Learning 1.8 
4 Practice Using motivational techniques l.7 
21 HumRel Improving students' self-concept l.7 
22 HumRel Stimulating growth of student attitudes/values 1.7 
30 Technology Using Microsoft Excel 1.7 
31 Technology Using Microsoft Access l.7 
6 Practice Using brain-based learning research 1.6 
7 Practice Applying multiple intelligence theory 1.6 
16 Practice Connecting learning and careers with work place skills 1.6 
29 Technology Using Microsoft Word l.6 
12 Practice Facilitating development of pupil responsibility l.5 
13 Practice Gearing instruction to problem solving 1.5 
26 GenSkills Creating varied assessments 1.5 
9 Practice Implementing engaged learning strategies 1.4 
1 Practice Understanding and using teaching methods other than lect. l.3 
14 Practice Using effective methods of classroom discipline 1.3 
18 HumRel Handling conflict resolution among students 1.3 
27 Technology Using E-mail 1.3 
35 Technology Using advanced applications of Accelerated Reader 1.2 
(table continues) 
20 
Item# Category Description Mean 
10 Practice Integrating reading across the curriculum 1.1 
19 Hum Rei Giving positive feedback to students 1.0 
17 HumRel Enhancing interpersonal communications skills 0.9 
3 Practice Using effective oral questioning techniques 0.8 
20 HumRel Improving teacher-student verbal interaction 0.8 
recorded mean responses at or above the moderate need level. The highest two were item 
2, "Making inclusion work," and item 32, "Using other educational software," with mean 
responses of2.3. Item 15, "Making adaptations for the at-risk student," and item 36, 
"Using the internet to enhance learning," recorded mean responses of 2. 1. Three items 
recorded mean scores of 2.0, including item 8, "Understanding students with learning 
disabilities," item 23 , "Managing time and stress," and item 28, "Searching the internet." 
Three of the top rated items, 28, 34, and 36, were in the category of technology. Three 
items, 2, 8, and 15, came from the practice category and one item, 23, came from the 
category of general skill s. 
Mirroring the results of all respondents, the two items scoring the lowest mean 
responses in the prekindergarten through 6th grade respondent group were item 3, "Using 
effective oral questioning techniques," and item 20, "Improving teacher-student verbal 
interaction," with a mean score of 0.8. 
7th through 12th Grade Respondent Group. Table 3, Rank Listing of lnservice Education 
Needs for Combined Categories for 7th through 12th Grade Respondent Group (N=15), 
displays the data in the same format as Table 1 and Table 2, but for only respondents 
from the 7th through 12th grade respondent group. A mean score of2.0 or higher 
1\ 
Table 3 
Rank Listing of Inservice Education Needs for Combined Categories for 7th through l 2th 
Grade RespQndent Grnup (N= 15) 
Item# Category Description Mean 
12 Practice Facilitating development of pupil responsibility 2.3 
22 HumRel Stimulating growth of student attitudes/values 2.0 
36 Technology Using the Internet to enhance learning 2.0 
31 Technology Using Microsoft Access 1.9 
32 Technology Using Microsoft Power Point 1.9 
34 Technology Using other educational software l.9 
37 Technology Using other technological tools: digital camera scanner etc. 1.9 
24 GenSkills Keeping abreast of current trends in education 1.8 
4 Practice Using motivational techniques 1.7 
23 GenSkills Managing time and stress 1.7 
30 Technology Using Microsoft Excel 1.7 
33 Technology Using Hyperstudio 1.7 
13 Practice Gearing instruction to problem solving 1.6 
16 Practice Connecting learning and careers with work place skills 1.6 
18 HumRel Handling conflict resolution among students 1.6 
28 Technology Searching the Internet 1.6 
6 Practice Using brain-based learning research 1.5 
11 Practice Teaching gifted students in the regular classroom 1.5 
21 HumRel Improving students' self-concept 1.5 
25 GenSkills Connecting learning with Illinois Standards for Leaming 1.5 
26 GenSkills Creating varied assessments 1.5 
(table cQntinues) 
22 
Item# Category Description Mean 
29 Technology Using Microsoft Word l.5 
5 Practice Accommodating different learning styles 1.4 
10 Practice Integrating reading across the curriculum 1.4 
15 Practice Making adaptations for the at-risk student 1.4 
9 Practice Implementing engaged learning strategies l.3 
17 HumRel Enhancing interpersonal communications skills 1.3 
2 Practice Making inclusion work 1.2 
7 Practice Applying multiple intelligence theory 1.2 
8 Practice Understanding students with learning disabilities 1.2 
14 Practice Using effective methods of classroom discipline 1.2 
1 Practice Understanding and using teaching methods other than lect. 1.1 
19 HumRel Giving positive feedback to students 1.1 
27 Technology Using E-mail 1.0 
3 Practice Using effective oral questioning techniques 0.9 
20 HumRel Improving teacher-student verbal interaction 0.9 
35 Technology Using advanced applications of Accelerated Reader 0.9 
represents a condition of moderate need or greater. Three items recorded mean 
responses at or above the moderate need level. The highest was item 12, "Facilitating 
development of pupil responsibility," with a mean response of 2.3. Item 22, 
"Stimulatinggrowth of student attitudes/values," and item 36, "Using the internet to 
enhance learning," recorded mean responses of2.0. The three top rated items, 12, 22, and 
36, came from the practice, human relations and communications, and technology 
categories respectively. 
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Mirroring the results of all respondents and the prekindergarten through 6th grade 
respondent group, two items scoring the lowest mean responses in the 7th through 12th 
grade respondent group were item 3, "Using effective oral questioning techniques," and 
item 20, "Improving teacher-student verbal interaction," with a mean score of 0.9. A 
third item, 35, "Using advanced applications of Accelerated Reader", also recorded a 
mean response of 0.9. 
Specialist Respondent Group. Table 4, Rank Listing of Inservice Education 
Needs for Combined Categories for Specialist Respondent Group (N.=7), displays the 
data in the same format as Tables 1, 2, and 3, but for only respondents from the specialist 
respondent group. A mean score of 2.0 or higher represents a condition of moderate 
need or greater. Fourteen items recorded mean responses at or above the moderate need 
level. The highest were item 12, "Facilitating development of pupil responsibility," and 
item 37, "Using other technological tools," recording mean responses of 2.4. Three items 
recorded mean responses of 2.3, including item 22, "Stimulating growth of student 
attitudes/values," item 32, "Using Microsoft Power Point," and item 36, "Using the 
internet to enhance learning." Five items recorded mean responses of 2.1 , including 
item 4, "Using motivational techniques," item 8, "Understanding students with learning 
disabilities," item 18, "Handling conflict resolution among students," item 21 , 
"Improving students' self-concept," and item 34, "Using other educational software." The 
remaining four items which recorded responses at or above the moderate need level 
include item 5, "Accommodating different learning styles," item 24, "Keeping abreast of 
current trends in education," item 28, "Searching the internet," and item 33, "Using 
Hyperstudio," with mean scores of 2.0. Six of the top ranked responses, items 28, 32, 33, 
34, 36, and 37, were recorded on items in the technology category. Four items, 4, 5, 8, 
and 12, were in the category of practice. Three items, 18, 21 , and 22, came from the 
category human relations and communications. The remaining item, 24, came from the 
general skills category. 
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Table 4 
Rank Listing of Inservice Education Needs for Combined Categories for Specialist 
Respondent Group (N=:Z) 
Item# Category Description Mean 
12 Practice Facilitating development of pupil responsibility 2.4 
37 Technology Using other technological tools: digital camera scanner etc. 2.4 
22 HumRel Stimulating growth of student attitudes/values 2.3 
32 Technology Using Microsoft Power Point 2.3 
36 Technology Using the Internet to enhance learning 2.3 
4 Practice Using motivational techniques 2.1 
8 Practice Understanding students with learning disabilities 2.1 
18 HumRel Handling conflict resolution among students 2.1 
21 HumRel Improving students' self-concept 2.1 
34 Technology Using other educational software 2.1 
5 Practice Accommodating different learning styles 2.0 
24 GenSkills Keeping abreast of current trends in education 2.0 
28 Technology Searching the Internet 2.0 
33 Technology Using Hyperstudio 2.0 
14 Practice Using effective methods of classroom discipline 1.9 
31 Technology Using Microsoft Access 1.9 
2 Practice Making inclusion work 1.7 
15 Practice Making adaptations for the at-risk student 1.7 
29 Technology Using Microsoft Word 1.7 
30 Technology Using Microsoft Excel 1.7 
(table continues) 
25 
Item# Category Description Mean 
9 Practice Implementing engaged learning strategies 1.6 
13 Practice Gearing instruction to problem solving 1.6 
16 Practice Connecting learning and careers with work place skills 1.6 
19 HumRel Giving positive feedback to students 1.6 
23 GenSkills Managing time and stress 1.6 
25 GenSkills Connecting learning with Illinois Standards for Learning l.6 
27 Technology Using E-mail 1.6 
26 Gen Skills Creating varied assessments 1.5 
20 HumRel Improving teacher-student verbal interaction 1.4 
7 Practice Applying multiple intelligence theory 1.3 
17 HumRel Enhancing interpersonal communications skills 1.3 
Practice Understanding and using teaching methods other than lect. 1.1 
6 Practice Using brain-based learning research 1.1 
35 Technology Using advanced applications of Accelerated Reader 1.1 
3 Practice Using effective oral questioning techniques 1.0 
11 Practice Teaching gifted students in the regular classroom 1.0 
10 Practice Integrating reading across the curriculum 0.9 
The lowest mean response, 0.9, for the specialist respondent group was from the 
practice category, item 10, "Integrating reading across the curriculum." 
Results for Research Question 2 
Questionnaire item numbers 40 through 53 addressed research question 2: What 
delivery methods are perceived by the district faculty as most effective in conducting 
inservice educational activities? Each respondent was asked to indicate which of the 
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inservice education delivery methods he or she felt were most effective on items 40 
through 51. A response tally was made and totaled for each questionnaire item. Item 52 
was an open-ended item asking respondents to suggest other delivery methods. Item 53, 
an open-ended item, invited respondents to share any thoughts they might have with 
respect to inservice education. 
All Respondents. A rank order for questionnaire item numbers 40 through 51 for 
all respondents is presented in Table 5, Rank Listing oflnservice Education Delivery 
Methods by Tally for All Respondents (N=38). Item 40, "Professional conferences (e.g., 
math teachers' conferences)," was the inservice delivery method ranking first with 28 
responses. Item 44, "All day release time for self-directed curricular work," recorded a 
tally of 26. Item 42, "District workshops using outside experts," and item 46, "Half-day 
workshops," recorded tallies of 21. No other item recorded a tally greater than or equal to 
50% of the respondent group. The lowest tally, 1, was recorded by item 47, "After school 
workshops," and item 49, "Saturday workshops." 
Table 5 
Rank. Listing of lnservice Education Delivery Methods by Tally for All Respondents 
(N=38) 
Item# 
40 
44 
42 
46 
45 
51 
Description 
Professional conferences (e.g., math teachers' conferences) 
All day release time for self-directed curricular work 
District workshops using outside experts 
Half-day workshops 
All day workshops 
Observation of another professionals in your field of expertise 
N 
28 
26 
21 
21 
18 
17 
(table continues) 
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Item# Description N 
48 Release time workshops (early dismissal) 16 
43 District workshops using district teachers I I 
41 Area institutes with topics of general interest to all 10 
50 Summer workshops 7 
47 After school workshops l 
49 Saturday workshops l 
Questionnaire item 52 was an open-ended item giving respondents an opportunity 
to suggest other inservice education delivery methods. Of the 38 respondents, only one 
responded to this item saying, "Staff 'field trips' - esp. in technology/communications 
areas" (see Appendix E). 
Questionnaire item 53 invited respondents to share their comments on inservice 
education. Eight of38 respondents (21 %), recorded a comment. A complete listing of 
these comments is displayed in Appendix F. These responses were categorized by 
research question. One response, "I like the way we do 112 day inservices," pertained to 
effective inservice delivery methods, research question 2. 
Prekindergarten through 6tb Grade Respondent Group. Table 6, Rank Listing of 
Inservice Education Delivery Methods by Tally for Prekindergarten through 6th Grade 
Respondent Group (N= 16), displays delivery method tallies for the prekindergarten 
through 6th grade respondent group. Item 40, "Professional conferences (e.g., math 
teachers' conferences)," with a tally of 13 was the inservice delivery method receiving the 
highest tally. The second highest taJly, I 0, was recorded by item 44, "All day release 
time for self-directed curricular work," and item 51, "Observation of another professional 
in your field of expertise." Recording tallies of 9 were item 42, "District workshops 
Table 6 
Rank. Listing of Inservice Education Delivery Methods by Tally for Prekindergarten 
through 6th Grade Respondent Group (N= 16) 
Item# Description 
40 Professional conferences (e.g. , math teachers' conferences) 
44 All day release time for self-directed curricular work 
51 Observation of another professional in your field of expertise 
42 District workshops using outside experts 
45 All day workshops 
48 Release time workshops (early dismissal) 
41 Area institutes with topics of general interest to all 
43 District workshops using district teachers 
50 Summer workshops 
47 After school workshops 
49 Saturday workshops 
using outside experts," item 46, "Half-day workshops," and item 45, "All day 
workshops." No other item recorded a tally greater than or equal to 50% of the 
respondent group. The lowest tally, zero, was recorded by item 47, "After school 
workshops," and item 49, "Saturday workshops." 
28 
13 
10 
10 
9 
9 
5 
4 
3 
3 
0 
0 
7th through 12th Grade Respondent Group. Table 7, Rank Listing of Inservice 
Education Delivery Methods by Tally for 7th through 12th Grade Respondent Group 
(N=15), displays delivery method tallies for the 7th through 12th grade respondent group. 
Item 44, "All day release time for self-directed curricular work," at 12, was the inservice 
delivery method receiving the highest tally. The second highest tally, 9, was recorded by 
Table 7 
Rank Listing of Inservice Education Delivery Methods by Tally for 7th through 
l 2th Grade Respondent Group (N= 15) 
Item# 
44 
40 
42 
46 
43 
45 
48 
51 
41 
50 
47 
49 
Description 
All day release time for self-directed curricular work 
Professional conferences (e.g., math teachers' conferences) 
District workshops using outside experts 
Half-day workshops 
District workshops using district teachers 
All day workshops 
Release time workshops (early dismissal) 
Observation of another professional in your field of expertise 
Area institutes with topics of general interest to all 
Summer workshops 
After school workshops 
Saturday workshops 
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N 
12 
9 
8 
8 
6 
6 
6 
6 
4 
3 
0 
item 40, "Professional conferences (e.g., math or English teachers' conferences)." 
Recording tallies of 8 were item 42, "District workshops using outside experts," and item 
46, "Half-day workshops." No other item recorded a tally greater than or equal to 50% 
the respondent group. The lowest tally, zero, was recorded by item 49, "Saturday 
workshops." 
Specialist Respondent Group. Table 8, Rank Listing of Inservice Education 
Delivery Methods by Tally for the Specialist Respondent Group (N=7), displays delivery 
(e.g., math teachers' conferences)" with a tally of 6 was the inservice delivery method 
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Table 8 
Rank Listing of Inservice Education Delivery Methods by Tally for Specialist Respondent 
Group (N=7) 
Item# Description 
40 Professional conferences (e.g., math teachers' conferences) 6 
48 Release time workshops (early dismissal) 5 
42 District workshops using outside experts 4 
44 All day release time, for self-directed curricular work 4 
46 Half-day workshops 4 
45 All day workshops 3 
41 Area institutes with topics of general interest to all 2 
43 District workshops using district teachers 2 
49 Saturday workshops 1 
50 Summer workshops 1 
51 Observation of another professional in your field of expertise 1 
47 After school workshops 0 
receiving the highest tally. The second highest tally, 5, was recorded by item 48, 
"Release time workshops (early dismissal)." Recording tallies of 4 were item 42, 
"District workshops using outside experts," item 44, "All day release item for self-
directed curricular work," and item 46, "Half-day workshops." No other item recorded a 
tally greater than or equal to 50% respondent group. The lowest tally, zero was recorded 
by item 47, "After school workshops." 
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Chapter 5 
Summary, Findings, Conclusions, and Recommendations 
Summary 
The purposes of this study were to determine the inservice educational activity 
needs of the faculty and which inservice educational activity delivery methods the faculty 
considers most effective. It focused on answering two research questions: 
1. What are the perceived inservice educational activity needs of the district 
faculty? 
2. What delivery methods are perceived by the district faculty as most effective in 
conducting inservice educational activities? 
This study was based on data collected from a questionnaire distributed to 38 
prekindergarten through l 2th grade teachers. The results, findings, conclusions and 
recommendations were communicated to the district inservice education committee to 
assist them in planning the teacher inservice education program for the 1999-2000 school 
year. 
Findings 
Research Question 1. Data were analyzed to answer research question I : What 
are the perceived inservice educational activity needs of the district faculty? The teacher 
respondents were classified into three disaggregate groups, prekindergarten through 6th 
grade (N= 16), 7th through l 2th grade (N= 15), and specialist (N=7). Data were analyzed 
for all respondents and each disaggregate group. Each respondent group identified 
inservice educational activity needs at the moderate need or above level as follows: (a) 
all respondents identified 5 needs, (b) the prekindergarten through 6th grade respondent 
group identified 7 needs, ( c) the 7th through l 2th grade respondent group identified 3 
needs, and ( d) the specialist respondent group identified 14 needs. 
Five inservice educational activity needs identified by all respondents at the 
moderate need or above rating included "Using other educational software," "Using the 
32 
internet to enhance learning," "Facilitating development of pupil responsibility," "Using 
Microsoft Power Point," and "Using other technological tools." 
An analysis of inservice educational activity needs which recorded a moderate 
need or above rating in two or more of the disaggregate respondent groups revealed much 
relevant data. The only need identified by the prekindergarten through 6th grade and 7th 
through 12th grade respondent groups at the moderate need or higher level was "Using 
the internet to enhance learning." 
An examination of the prekindergarten through 6th grade (N= 16) in combination 
with the specialist (N=7) respondent groups identified two additional inservice 
educational activity needs scoring at the moderate need or greater level, "Understanding 
students with learning disabilities" and "Searching the internet." 
Examination of the 7th through l 2th grade (N= 15) in combination with the 
specialist (N=7) respondent groups identified another inservice educational activity need 
which scored at the moderate need or greater level, "Stimulating growth of student 
attitudes/values." 
Table 9, Inservice Education Activity Needs Identified by District Faculty (Total 
N.=38), displays eight inservice education needs identified in the previous discussion as 
inservice educational activity needs of the district faculty. Five needs came from the 
category of technology, two from the practice category and one from the human relations 
and communications category. No need was identified in the general skills category. The 
N-value is included to indicate the maximum number of respondents considered in 
determining the moderate need or greater level. 
Research question 2. More than 50% of the members in each of the respondent 
groups identified inservice educational activity delivery methods to answer research 
question 2: What delivery methods are perceived by the district faculty as most effective 
in conducting inservice educational activities? All respondents identified four inservice 
education delivery methods, the prekindergarten through 6th grade respondent group 
Table 9 
Inservice Educational Activity Needs Identified by District Faculty (Total N=38) 
Category Description 
Technology Using other educational software 
Technology Using the internet to enhance learning 
Practice Facilitating development of pupil responsibility 
Technology Using Microsoft Power Point 
Technology Using other technological tools 
Technology Searching the internet 
Practice Understanding students with learning disabilities 
HumRel Stimulating growth of student attitudes/values 
identified six, the 7th through l 2th grade group identified four, and the specialist 
respondent group identified five inservice education delivery methods. 
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N 
38 
38 
38 
38 
38 
23 
23 
22 
The top four inservice educational activity delivery formats as perceived by 50% 
or more of the district faculty as most effective were "Professional conferences," "All day 
release time for self-directed curricular work," "District workshops using outside 
experts," and "Half-day workshops." An examination of the delivery methods preferred 
by the disaggregate respondent groups reveals the above mentioned four items, and those 
four items only, were common to every respondent group. Table I 0, Inservice 
Educational Activity Delivery Methods Preferred by District Faculty (N=38), displays 
four inservice educational activity delivery formats identified in this discussion, together 
with the percent of faculty members identifying each item. 
Table 10 
Inservice Educational Activity Delivery Methods Preferred by District Faculty 
(N=38) 
Description 
Professional Conferences 
All day Release time for self-directed curricular work 
District workshops using outside experts 
Half-day workshops 
Conclusions 
28 
26 
21 
21 
34 
74% 
68% 
55% 
55% 
The purposes of this study were to determine the inservice educational activity 
needs of the faculty and to determine which inservice educational activity delivery 
methods the faculty considered most effective. This study identified eight inservice 
education activity needs of the district faculty. Additionally, it identified four effective 
inservice education delivery methods as perceived by the majority of the district faculty. 
The results of this study were given to the Bement Inservice Education 
Committee. The study focused on the 38 member Bement C.U.S.D. #5 prekindergarten 
through 12th grade faculty, and its results should not be generalized to any other school. 
Its findings are unique to the Bement faculty. 
Five of the eight inservice educational activity needs identified by district faculty 
were in the category of technology. Teachers are aware of the increasing role of the 
computer in the educational environment. The growing access to technology equipment 
and the internet and the increasing technology literacy levels of individuals in the 
educational community have created a need for teachers to keep abreast. It should be no 
surprise that the category of technology scored highly on the survey. 
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The only need common to the prekindergarten through 6th grade and 7th through 
l 2th grade respondent groups at the moderate need level was using the internet to 
enhance learning. Do elementary and secondary teachers have unique inservice education 
needs? 
An analysis of these data implies that a one-size-fits-all approach to inservice 
education might be efficient, but ultimately ineffective. As the needs of the students are 
diverse and multidimensional, so are those of their teachers. 
The most popular inservice educational activity delivery method, identified by 
74% of district teachers, was professional conferences such as mathematics and English 
teachers' conferences. Currently the district allows and encourages teachers to attend 
these conferences. It appears that allowing teachers to attend professional conferences in 
their subject area is an effective district practice and should be continued. 
The second most popular and effective inservice educational activity delivery 
method, indicated by 68% of district teachers, was all day release time for self-directed 
curricular work. Teachers want time to incorporate the use of technology tools into their 
classrooms. Searching the internet for appropriate sites and learning how to use the 
plethora of technology tools and computer software available to them takes considerable 
time. Teachers want and should have time on the clock to accomplish these educationally 
valuable tasks. 
Recommendations 
Based on the findings of this study the following recommendations were offered: 
1. The district inservice education committee should plan a variety of workshops 
on various technology-related topics. 
2. The district inservice education committee should design a program to provide 
release time for a teacher to conduct self-directed curricular work. 
3. The district inservice education committee should plan its workshops utilizing 
outside experts in the half-day delivery format. 
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4. The district inservice education committee should conduct further research to 
determine more specific technology inservice educational activity needs of district 
teachers. 
5. The district inservice education committee should conduct further research to 
investigate commonalties and differences in the inservice educational activity needs of its 
elementary and secondary teachers. 
6. The district should continue to provide the opportunity for teachers to attend 
professional conferences such as mathematics or English teachers' conferences. 
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Appendix A 
Teacher lnservice Educational Needs Assessment 
This survey is an important step in planning an inservice education program for the 1999-
2000 school year. Your response to each item will be carefully considered and kept 
confidential. Using the attached pre-addressed envelope, please return the completed 
form by May 1, 1999, through the school mail. 
circle one 
I teach at this level: PreK-6 
7-12 
Specialist 
Instructions: Please circle the response which best represents your perception of a 
professional need in which you may wish to improve or increase your knowledge, 
understanding, and/or practice of the item listed. 
Practice 
No Need 
N 
Response Key 
Low Need Moderate Need 
L M 
High Need 
H 
Cin;;le a 
respQnse 
I. Understanding and using teaching methods other than lecture I. N L MH 
2. Making inclusion work 2. N L MH 
3. Using effective oral questioning techniques 3. N L MH 
4. Using motivational techniques 4. N L M H 
5. Accommodating different learning styles 5. N L MH 
6. Using brain-based learning research 6. N L M H 
7. Applying multiple intelligence theory 7. N L MH 
8. Understanding students with learning disabilities 8. N L MH 
9. Implementing engaged learning strategies 9. N L M H 
I 0. Integrating reading across the curriculum 10. N L MH 
11. Teaching gifted students in the regular classroom 11. N L MH 
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12. Facilitating development of pupil responsibility 12. N L MH 
13. Gearing instruction to problem solving 13. N L M H 
14. Using effective methods of classroom discipline 14. N L M H 
15. Making adaptations for the at-risk student 15. N L MH 
16. Connecting learning and careers with workplace skills 16. N L MH 
Human Relations and Communications 
17. Enhancing interpersonal communication skills 17. N L MH 
18. Handling conflict resolution among students 18. N L M H 
19. Giving positive feedback to students 19. N L MH 
20. Improving teacher-student verbal interaction 20. N L MH 
21. Improving students' self-concept 21. N L M H 
22. Stimulating growth of student attitudes/values 22 N L MH 
General Skills and Information 
23. Managing time and stress 23. N L MH 
24. Keeping abreast of current trends in education 24. N L MH 
25. Connecting learning with Illinois Standards for Learning 25. N L MH 
26. Creating varied assessments 26. N L MH 
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Technology 
27. Using E-mail 27. N L M H 
28. Searching the Internet 28. N L MH 
Using Microsoft Office 
29. Word 29. N L MH 
30. Excel 30. N L MH 
3 1. Access 31. N L MH 
32. Power Point 32. N L MH 
33. Using Hyperstudio 33. N L MH 
34. Using other educational software 34. N L MH 
35. Using advanced applications of Accelerated Reader 35. N L MH 
36. Using the Internet to enhance learning 36. N L M H 
37 Using other technological tools: digital camera, scanner 37. N L M H 
laser disk, video projection devices. 
Others 
38. The inservice program for the year should be primarily (Yes or No) 
centered on a specific theme or area? 
If yes, what specific area or themes do you feel would be most beneficial? 
A. ~~~~~~~~~~~~~~~~~~~~~~~ 
B. 
~~~~~~~~~~~~~~~~~~~~~~~ 
C. 
~~~~~~~~~~~~~~~~~~~~~~~ 
39. What specific topics do you feel should be included in our inservice education 
program which are not listed above? 
A. ~~~~~~~~~~~~~~~~~~~~~~~ 
B. ~~~~~~~~~~~~~~~~~~~~~~~ 
C. ~~~~~~~~~~~~~~~~~~~~~~~ 
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Delivery Methods 
Circle the number of the item(s) which you feel is/are the most effective delivery 
method(s) for conducting inservice education. You may choose more than one item. 
40. Professional conferences (e.g. math teachers conference) 
41. Area institutes with topics of general interest to all 
42. District workshops using outside experts 
43. District workshops using district teachers 
44. All day release time for self-directed work-study to develop a curricular topic 
45. All day workshops 
46. Half-day workshops 
47. After school workshops 
48. Release time workshops (early dismissal) 
49. Saturday workshops 
SO. Summer workshops 
S 1. Observation of another professional in your field of expertise. 
52. Other (delivery methods please list) 
Comments 
53. Please use the back of this page to list any comments you have regarding inservice 
education. 
THANK YOU FOR YOUR INPUT IN THE PLANNING 
OF OUR INSERVICE PROGRAM 
Please return through the school mail by May 1, 1999. 
April 24, 1999 
Dear Teacher: 
Appendix B 
Letter to Respondents 
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The Bement Inservice Education Committee is asking each teacher to respond to 
the enclosed questionnaire. Your responses on the Teacher Inservice Education needs 
Assessment questionnaire will be used to aid in the planning of the district inservice 
education program for the 1999-2000 school year. The purpose of this questionnaire is 
to determine the collective inservice education needs of our PreK-12 faculty and to 
identify which inservice delivery methods the faculty considers most effective. 
Quality education demands that teachers be efficient and effective. An inservice 
education program should be required to meet these goals. In order to plan an effective 
and efficient inservice education program the committee must define the needs of the 
participants. Who, more than you, knows your needs? Therefore, your response to this 
questionnaire is essential. The tabulation of your responses will help to define those 
needs. 
Please take note that each of the questionnaires is coded. This code is confidential 
and is used only for a follow up in the event a questionnaire is not returned. The code 
will be destroyed as soon as this stage has been completed. The purpose of this study is 
to examine the collective responses rather than individual responses. YOUR 
RESPONSES WILL BE HELD IN THE STRJCTEST OF CONFIDENCE. All 
respondents will receive summary of all compiled responses. 
In completing the questionnaire please keep in mind that the term "need" refers to 
a professional condition requiring something essential or something desired to fulfill a 
special circumstance or a unique situation. 
You have a stake in the inservice education program at Bement. Through this 
questionnaire you have the opportunity to help guide the district inservice education 
agenda. Please return the completed form by May 1, 1999. Use the attached pre-
addressed envelope and the school mail for that purpose. 
Sincerely, 
Nyle G. Waters, Principal 
Bement High School 
45 
Appendix C 
Responses to Needs Assessment Question #38 
Text of Question #3 8 
38. The inservice program for the year should be primarily (Yes or No) 
centered on a specific theme or area? 
If yes, what specific area or themes do you feel would be most beneficial? 
A. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
B. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
C. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
Responses of Prekindergarten through 6th Grade Respondent Group 
Count- NO: 11 , YES: 5. 
Exact listing of open ended responses: 
Inclusion - three responses. 
Use of technical tools see item #37. 
Dealing with kids who are slow learners not eligible for LD. 
Low ability students and how we handle those in "grey" area. 
We need to discuss learning standards together. 
No general theme for annual inservices. 
Technology. 
Managing time/stress. 
Computer programs in reading. 
Responses of 7th through 12th Grade Respondent Group 
Count - NO: l 0, YES: 5. 
Exact listing of open ended responses: 
Technology skills. 
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Time for middle and high school subject area teachers to align curriculum 
between middle and high school levels for their subject area. 
Motivational speaker. 
Technology. 
Power point. 
Internet in the classroom. 
Responses of Specialist Respondent Group 
Count - NO: 5, YES: 2. 
Exact listing of open ended responses: 
Computer Access and instruction. 
How to improve students' attitudes. 
The desire to excel instead of rebel. 
Improve student involvement. 
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Appendix D 
Responses to Needs Assessment Question #39 
Text of Question #39 
39. What specific topics do you feel should be included in our inservice education 
program which are not listed above? 
A. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
B. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
C. 
~~~~~~~~~~~~~~~~~~~~~~~~ 
Responses of Prekindergarten through 6th Grade Respondent Group 
Number of participants responding - 5. 
Exact listing of open ended responses: 
Positive attitudes among staff. 
We need more teacher-to-teacher time together for articulation. 
We need more computer classes to be able to understand and run more 
programs. 
Teacher morale - many of us are overwhelmed with added responsibilities 
and accountability. 
Computer use. 
Motivational techniques for the students and teachers. 
It is very important for all of us to be able to accommodate different 
learning styles and work with students with different abilities. 
Laws regarding inclusion. 
Responses of 7th through l 2th Grade Respondent Group 
Number of participants responding - 4. 
Exact listing of open ended responses: 
The biggest areas needed to work on are, technology awareness of staff, 
Responsibility of students. 
Students' inability to solve conflicts. 
CPR course. 
School security - i.e., student/staff safety. 
Outlook (calendar/schedule keeper). 
Specific ways teachers can use office. 
Responses of Specialist Respondent Group 
Number of participants responding - 2. 
Exact listing of open ended responses: 
More work with inclusion. 
Weaning 8th graders from HINAO so they are ready for high school. 
Constructive uses of homework time. 
49 
50 
Appendix E 
Responses to Needs Assessment Question #52 
Text of question #52 
52. Other (delivery methods please list) 
~~~~~~~~~~~~~ 
Responses of Prekindergarten through 6th Grade Respondent Group 
Number of participants responding - 0. 
Exact listing of open ended responses: 
No responses. 
Responses of 7th through l 2th Grade Respondent Group 
Number of participants responding - I. 
Exact listing of open ended responses: 
Staff "field trips" - esp. in technology/communications areas. 
Responses of Specialist Respondent Group 
Number of participants responding - 0. 
Exact listing of open ended responses: 
No responses. 
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Appendix F 
Responses to Needs Assessment Question #53 
Text of question #53 
53. Please use the back of this page to list any comments you have regarding 
inservice education. 
Responses of All Respondents 
Number of participants responding - 8of38. 
Exact listing of open ended responses: 
I really enjoyed the technology workshops I attended. I felt all were 
beneficial and taught me a number of things I had not had time to learn on my 
own. I would certainly participate in more of these. Stress management is a really 
important area, I feel. The success of the massage therapist visiting our school 
shows how important this is to many on our staff. 
I loved job shadowing this spring at SOY in Decatur. I heard from 
employers what they wanted students to know. It would be nice to do that more 
often. I would know what students are expected to do. 
My N.o.._l concern with the way that we handle inservices is "time 
placement. 1. If I have a "guest lecturer" in my classroom- I am obligated by my 
own educational values and by contract to attend. It is frustrating to many staff 
members that there is so often no administration at these meetings ... and no 
"decompression time" where do we go from here time. 2. Good educational 
practices involve preparation - presentation, practice, review, practice, - etc. It 
often seems as if we have "presentation"- with little or no preparation as to the 
goals and expectations of our participation. There is no time set aside for 
"practice" and review or even interaction with peers after practice. Consequently, 
I feel there is little retention and little "change of behavior" toward the unstated 
goals. 3. Presentation materials are not given in an orderly and usable manner. 
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Materials need to be hole punched and organized in a consistent manner. When 
your asked to move from grade level to grade level - it is often difficult to find and 
use state guideline books, etc. because of the lack of "unified" organization. We 
are given no time to meet and organize these things together. Consistency would 
help. 4. It seems that most inservices are given at the end or in the middle or 
right before a "big event." The opening of school, parent conferences, report 
cards. etc. Teachers are "spent" or their minds are on what the will have to do that 
night, etc. Your not getting the "hang for your buck." - or "changing behavior" 
when you do that. It creates negative attitudes among staff. 5. Staff need 
planning and prep time. There is not. enough given. 6. Thank.you is a word that is 
not used too often by administrative staff - for the time, effort and expertise given 
by our faculty. 
I feel there should be inservice days where teachers can work in the lab, 
especially on things they learn in computer classes. Maybe have high school 
teachers do it one inservice, then middle grades, then elementary. Linda could be 
there as a resource. I feel subs should be provided for each teacher 112 day 3 times 
a year so they can work in the lab (researching). 
Suggestion: In my particular teaching area, I could use some occasional 
time to "catch up" on paper work I filing I test preparation - things which cannot 
be done when students are present. For when students are present, a staff 
member's time is directed to helping them in any ways necessary. (curricular, 
counseling, etc.) Therefore, I'd like and occasional work-in-your-room day, or 
portion of a day. 
Administration needs to consider what our jobs include beyond the 
classroom time. Each teacher should have two "prep" times or a prep and a study 
hall. Hire more people to make up for cuts made years ago! 
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I rated technology low since we have provided so many opportunities for 
teachers to learn these. Those who want to use technology have had the 
opportunity to lean. 
I like the current way we do 1 /2 day inservices. Inservice programs for the 
year should not be centered on a specific theme because it would be a long year if 
the topic were irrelevant to your needs. 
